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School should teach 

about the world which 

is becoming, not the 

one which used to ex-

ist. How to prepare not 

for the world which has 

been existing but for 

the coming one. In 

terms of pedagogy, a 

teacher ought not to be 

a mentor, but rather an 

ignorant person aware  

of their ignorance (I 

know there is a lot I 

don‟t know). The world 

is changing at such rap-

id pace that lifelong 

learning seems to be 

obligatory for all of us. 

We can discover a new 

world together provid-

ed we stop perceiving 

school as a place where 

students are stuck in 

the classrooms. We 

should start thinking 

about the world as an 

interesting place to dis-

cover and share our 

curiosity with our stu-

dents. 

The purpose of in-

terdisciplinary learning 

is not the integration of 

various disciplines just  

for the integration it-

self. During the re-

search process the par-

ticipants consider dif-

ferent (sometimes anti-

thetical) perspectives 

and then choose the 

ones most useful while 

solving the scientific 

problem. As a result a 

new perception of the 

problem appears, the 

one which has not oc-

curred before the inte-

gration. It is broadened 

and more complex than 

a mere sum of a few 

different disciplinary 

perspectives. The edu-

cational system should 

focus on defining sci-

ence as a process 

(Where does 

knowledge and the 

content of the text-

books come from? 

Why are they presented 

in different ways?). We 

ought to create the edu-

cational space in vari-

ous places (e.g. science 

picnics, science cen-

ters, “the empty class 

days”, even lawns in 

the city). Knowledge is 

a holistic system which 

cannot be acquired by a 

single brain, therefore 

the education based on 

the encyclopedic 

knowledge is not effec-

tive any longer. It is 

more crucial to teach 

the approach aimed at 

gaining the knowledge 

through discovering the 

world. The research 

project is a method 

which can be a starting 

point to abandon the 

school chairs. What can 

be a researched object? 

Everything – even a 

simple aluminium can.  

The task for teachers is 

to teach students the 

cooperation in a group. 

Consequently, they 

should work in groups 

themselves to create 

the curriculum involv-

ing interdisciplinary 

learning. It seems to be 

the basic task and the 

best way to support the 

school development 

effectively. Team work 

is a mandatory require-

ment according to Reg-

ulation of the Minister 

of National Education 

on the outline statutes 

of public nursery 

schools and public 

schools, where it is 

stated: 

teachers teaching 

the same class are a 

team whose task is to 

choose a set of curricu-

la for the class and to 

modify it when needed, 

a head teacher can 

create various teachers 

teams in a school (e.g. 

pedagogical teams, 

subject teams or others 

aimed at specific 

tasks), 

team work is managed 

by a leader appointed 

by a head teacher on 

the motion submitted 
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by the members of the 

team. 

Regulation of the 

Minister of National 

Education on pedagogi-

cal supervision in-

cludes the attachment 

defining specific re-

quirements for public 

schools which are the 

basis of external evalu-

ation: 

teaching – learning 

processes result from 

teachers‟ cooperation; 

teachers cooperate in 

the field of creating and 

analyzing of the educa-

tional processes, 

teachers work in 

teams and analyze the 

effects of their cooper-

ation. 

On 29 November 

1995 the European 

Commission presented 

its White Paper on 

"Teaching and Learn-

ing: Towards the 

Learning Society" sub-

mitted to the European 

Heads of State and 

Government at the Ma-

drid European Council. 

This White Paper of-

fers the vision  

of a European 

"learning" society in 

which the emphasis is 

on the acquisition of 

information and know-

how and in which 

teaching and learning 

are pursued throughout 

life. Teaching coopera-

tion is strongly postu-

lated in the White Pa-

per. In 1998 Organiza-

tion for Economic Co-

operation and Develop-

ment stated standards 

of a good teacher‟s 

work. One of them is  

a team working ability. 

Teachers‟ professional-

ism cannot be defined 

in terms of a set  

of individual compe-

tence but it should be a 

part of the organisation 

of the school. The abil-

ity and readiness to 

learn from other teach-

ers and to teach the 

others seems to be the 

most important job 

quality for teachers. 

Cooperation is one 

of the most important 

skills in the 21st centu-

ry, both in the teaching 

– learning process and 

on the job market while 

recruiting employees. 

Cooperation is said to 

be more effective and 

to develop the commit-

ment of the team mem-

bers. 

During our school 

work it is crucial to in-

vent a topic, then to 

plan actions, taking ad-

vantage of skills and 

knowledge connected 

with different subjects. 

The next stage is to ad-

just the methods and 

forms of work planned 

to be used during the 

classes. The important 

element of interdisci-

plinary learning is 

learning from each oth-

er and making educa-

tional materials by stu-

dents and their teach-

ers. Consequently, stu-

dents learn faster  and 

better develop their 

skills. Besides, they are 

even more creative 

while planning their 

own activities  and im-

plementing them in the 

teaching – learning 

process. The students 

get the opportunity  

to become responsible 

for their education and 

respect the materials 

made by them not im-

posed by teachers. 

It is essential to 

establish a team of 

teachers who are 

supposed to cooperate 

in order to introduce 

inter-disciplinary 

learning at their school. 

Teaching – learning 

process is likely to 

become more effective 

by this cooperation. 

Also, the Science 

Festival held every 

year and open to the 
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local public can be a 

wonderful opportunity 

to present both the re-

sults of the research 

done by students dur-

ing the school year and 

the results of the teach-

ers‟ teamwork. 

Anna Gebska 

 teacher to Zespol SP 

nr2, 

P i Gimnazjum  

Zagnansk, Poland 

Translated by  Beata 

Wojtiuk-Ślęk  

OUTDOOR CLASSROOM PROJECT 

 

Chapter 5: Proposals  

for trans and inter 

curricular teaching 

events  

Page 64 

 

An outdoor classroom is a space 

that brings learning outside. It be-

comes a gathering place for teach-

ers and students and provides an 

opportunity to integrate nature 

into your school grounds. By giv-

ing students the opportunity to get 

outside and experience nature, 

they can bring learning to life. A 

well-planned outdoor classroom 

that is integrated into the school 

community will become an im-

portant part of your school and 

can be used for every subject, in 

every season. 

Everyone benefits from learning 

outdoors, especially young people. 

In addition to the educational value 

of nature-based programming are 

the health benefits of getting out-

doors. Benefits include: 

• Improved mood and happier stu-

dents 

• Enhanced appreciation for the 

outdoors through interaction 

• Increased retention rate for sub-

ject material. Improved learning 

experience for tactile and experien-

tial learners 

• Lowered school violence and 

bullying, and improved social skills 

• Increased understanding of com-

plex ecological concepts 

• Incorporation of physical activi-

ty across subject areas 

• Opportunity to get out of the 

classroom if the school does not 

have the funds to go on field trips 

Experience in the field and child 

development research alike are 

showing that all children need and 

benefit from more time outdoors; it 

is critical for their health, self-

concept, and future school success. 

The optimal learning and growing 

environment for young children is 

composed of a full integration of 

indoor and outdoor spaces. The 

Outdoor Classroom enhances and 

adds to the limited scope of activi-

ties available inside confined class-

rooms by providing for hands-on 

experiences, physical activity, so-

cial-emotional growth through peer 

interaction, and multifaceted ap-

proaches to cognitive development 

that connect children to nature and 

maximize their learning outcomes. 

Teaching versus contemporary challenges 
(follows page 63) 
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The Outdoor Class-

room can be created 

and used with almost 

every curriculum, for 

any population of chil-

dren, and at virtually 

any program of early 

care and education. The 

Outdoor Classroom 

Project‟s goal is to edu-

cate teachers, adminis-

trators, and parents 

about the value of out-

door play for children‟s 

development, and help 

child care centers culti-

vate stimulating out-

door environments and 

activities at their sites. 

It can transform the 

quality of learning ex-

periences and set the 

stage for healthy habits 

in early childhood pro-

grams everywhere. 

One of the most im-

portant things about 

developing an outdoor 

classroom for your 

school is that you have 

the support of the 

school behind you. A 

successful outdoor 

classroom will continue 

to grow and must be 

maintained beyond the 

planning and develop-

ment process. If you 

have spaces in your 

schoolyard that are cur-

rently neglected make 

sure that your school is 

prepared to invest in 

the new infrastructure, 

and that your outdoor 

classroom does not 

meet the same fate. De-

signing your outdoor 

classroom must involve 

your whole school 

community, and it 

should meet the needs 

of teachers, students 

and the local communi-

ty. Develop an Outdoor 

Classroom Committee 

that has members of 

school staff, admin-

istration, the mainte-

nance staff, parents and 

the local community. 

This committee will 

work to make the pro-

ject a reality by setting 

objectives, developing 

the plan, sourcing fund-

ing, and using the 

classroom.  

An outdoor classroom 

can be used for subjects 

beyond environment, 

science and geography. 

All classes can be 

taught outside and 

should be encouraged 

among all teachers at 

your school. Focus on 

cross-curricular studies 

Art 

Use the soil as paint 

and create beautiful 

canvases. Or have rock 

piles for students to 

create rock art. Using 

natural elements such 

as bark and leaves are 

great for rubbings.  

Technology 

During art classes the 

students can decide and 

create about the forni-

ture using recycled ma-

terial. 

Science 

Learn about the biolo-

gy of the plants and 

animals found in your 

classroom. You can 

include concepts such 

as habitat, life cycle 

and food webs. Student 

can plant and take care 

a garden, choosing 

what kind of greenery 

to put in. 

Math 

Many students learn 

more effectively 

through tactile interac-

tion. Use natural items 

(rocks, leaves, branch-

es) to demonstrate ad-

dition, subtraction divi-

sion, etc. Student learn 

how to hand out and 

organize the space ap-

plying geometry rules. 

Music 

Organize an outdoor 

drumming circle or cre-

ate music based on the 

sounds of nature (bird 

songs, wind, etc.) 

Geography 

Have students learn 
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about scaling and map-

ping by using their 

schoolyard or outdoor 

classroom space. 

How does this compare 

to what the students see 

now? 

Consider develop-

ing kits that can be 

made available to any 

teacher that makes the 

outdoor learning expe-

rience easier and there-

fore more enjoyable. If 

you have a natural 

leader who knows how 

to use the outdoor 

classroom, consider 

asking them to host a 

teacher training event. 

Teachers that may be 

hesitant will become 

more familiar with us-

ing the outdoor space 

and therefore more 

comfortable. 

The Outdoor Class-

room Areas 

Three areas make up 

the larger outdoor 

classroom setting. Ar-

ea one has a large seat-

ing area to hold a 

whole class. The se-

cond area is a cluster 

of outdoor activity ta-

bles and the third space 

is an outdoor amphithe-

atre. The third area 

(large mature trees) 

already exist on the 

schoolyard and act as 

the foundation for the 

classroom develop-

ment. 

The ideas will be 

developed with support 

from students who sub-

mitted their thoughts 

on what should be in-

cluded in the class-

room. To ensure that 

all students became a 

part of the process, 

every step of the out-

door classroom will be 

viewed as an oppor-

tunity to turn it into a 

lesson. Engaging par-

ents through the parent-

teacher committee will 

be used to encourage 

parent participation.“I 

would encourage other 

schools to divide a 

large-scale project into 

smaller phases that can 

occur over the space of 

a few years. Take one 

school year to develop 

the design of the space 

and obtain approvals, 

apply for funding in the 

fall so that construction 

can begin in the spring. 

Find out who knows 

who within your school 

community and don‟t 

be shy about asking for 

people to donate their 

time and expertise. 

Build relationships 

with school administra-

tion, staff, teachers, 

students and parents – 

projects are much more 

likely to be successful 

if the relationships are 

in place first.”Approval 

will be first required by 

the school principal 

and maintenance staff. 

Both of these groups 

will be consulted at 

every step of the way. 

Approval will be then 

required from the 

school board. The most 

challenging aspect of 

the project will be the 

coordination of all the 

different aspects of the 

project – making sure 

all the equipment, ma-

terial and people were 

in place for each phase 

of the project. 

 Maintenance 

During the school year 

the space is maintained 

by students and par-

ents. During the sum-

mer months parent vol-

unteers help to care for 

the newly planted trees.  

Goals and Objectives 

An outdoor classroom 

can be anything from a 

small learning space 

that includes natural 

areas, to a large scale 

educational area with a 

broad range of activi-

ties and classroom ide-

as. When developing 

your ideal outdoor 

classroom, it‟s im-

portant to think of both 
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long- and short-term 

goals.  

What kind of 

Transdisciplinary Skills 

can be developed by 

Outdoor classroom. 

Acquisition of 

knowledge: Gaining 

specific facts, ideas,  

abulary; remembering 

in a similarform. 

Application: Making 

use of previously 

acquired knowledge in 

practical or new ways. 

Analysis: Taking 

knowledge or ideas 

apart; separatinginto 

component parts; 

seeing relationships; 

finding unique 

characteristics. 

Synthesis: Combining 

parts to create wholes; 

creating, designing, 

developing and 

innovating. 

Metacognition:  

Analysing one‟s own 

and others‟ thought 

processes; thinking 

about how onet hinks 

and how one learns. 

Accepting 

responsibility: Taking 

on and completing 

tasks in an appropriate 

manner; being willing 

to assume a share of 

the responsibility. 

Respecting others: 

Listening sensitively to 

others; making 

decisions based on 

fairness and equality; 

recognizing that others‟ 

beliefs, viewpoints, 

religions and ideas may 

differ from one‟sown; 

statingone‟s opinion 

without hurting others. 

Cooperating: Working 

cooperatively in a 

group; being courteous 

to others; sharing 

materials; taking turns. 

Resolving conflict: 

Listening carefully to 

others; compromising; 

reacting reasonably to 

the situation; accepting 

responsibility 

appropriately; being 

fair. 

Group decision-

making: Listening to 

others; discussing 

ideas; asking questions; 

working towards and 

obtaining consensus. 

Adopting a variety of 

grouproles:Understand

ing what behaviour is 

appropriate in a given 

situation and acting 

accordingly; being a 

leader in some 

circumstances, a 

follower in others. 

Listening: Listening to 

directions; listening to 

others; listening to 

information. 

Speaking: Speaking 

clearly; giving oral 

reports to small and 

large groups; 

expressing ideas clearly 

and logically; stating 

opinions. 

Reading: Reading a 

variety of sources for 

information and 

pleasure; 

comprehending what 

has been read; making 

inferences and drawing 

onclusions. 

Writing: Recording 

information and 

observations; taking 

notes and paraphrasing; 

writing summaries; 

writing reports; 

keeping a journal or 

record. 

Viewing: Interpreting 

and analysing visuals 

and multimedia; 

understanding the ways 

in which images and 

language interact to 

convey ideas, values 

and beliefs; making 

informed choices about 

personal viewing 

experiences. 

Time management: 

Using time effectively 

and appropriately. 

Safety: Engaging in 

personal behaviourt hat 

avoid splacing one self 

or others in danger or 

atrisk. 
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Codes of behaviour: 

Knowing and applying 

appropriate rules or 

operatingprocedures of 

groups of people. 

Formulating 

questions: Identifying 

something one wants or 

needs to know and 

asking compelling and 

relevant questions that 

can be researched. 

Observing: Using all 

the senses to notice 

relevant details. 

 

 Valeria Sindoni

-teacher to Istituto 

Comprensivo Salvatore 

Casella, Italy 
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Proposals for trans-disciplinary and  

interdisciplinary teaching events 

It has been evidenced that there 

are some factors that make the pro-

cess of learning go smoothly. For 

the purposes of illustration one 

may refer to the research report 

Champions of Change: The Impact 

of the Arts on Learning (Fiske, 

1999) showing that there is a bene-

ficial correlation between arts and 

math. In other words students who 

are involved in art-related activities 

(dance, drama) combined with 

mathematics perform well in both 

areas. This argument raises crucial 

issue of the possibility of engaging 

students in activities combining 

various subjects. Drawing on many 

examples of students involved in 

such projects it may be said that 

students‟ involvement in the pro-

cess of studying contributes to 

their achievements. More precise-

ly, interdisciplinary studies focus 

on more practical aspect of teach-

ing, which enables students to use 

the knowledge in many disciplines 

to create some kind of product. In-

tegrated curriculum is supposed to 

„act as a bridge to increased stu-

dent achievement and engaging, 

relevant curriculum‟ (Drake and 

Burns, 2004). Therefore, many 

schools in Poland reveal a growing 

interest in its implementation. Be-

fore providing proposals for trans-

disciplinary and interdisciplinary 

teaching events, there is a need to 

define these concepts. 
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Research into integrat-

ed curriculum dates 

back to the beginning 

of 20th century and it is 

defined as the combi-

nation or unification of 

two or more subjects. 

Yet, there is still no 

consensus concerning 

the names of different 

categories. This paper 

refers to the most com-

mon distinction into 

three categories of inte-

gration: multidiscipli-

nary, interdisciplinary 

and transdisciplinary. 

Multidisciplinary ap-

proach uses various 

disciplines focused on 

one common theme to 

provide different view-

points whereas interdis-

ciplinary integration 

shows the analyses of 

themes that connect 

two or more disci-

plines. When it comes 

to transdisciplinary ap-

proach to integration, it 

includes project-based 

learning and is con-

cerned with developing 

life-skills in a real-life 

contexts.       

 In the light of 

importance of integrat-

ed curriculum, it is nec-

essary to show what 

implications it has for 

teaching. There are 

many proposals for the 

implementation of in-

terdisciplinary and 

transdisciplinary teach-

ing events in Poland. 

Many schools propose       

the implementation of 

projects combining at 

least two subjects. Stu-

dents are supposed to 

create the product 

showing the compre-

hension of the topic. 

One of the examples of 

such projects is stu-

dents‟ engagement in 

exploring some histori-

cal facts concerning 

important events con-

nected with the life of 

school or the city they 

live in or the life of the 

patron of the school. 

Then, students are sup-

posed to compose an 

essay on the chosen 

topic, sometimes teach-

ers encourage them to 

write a poem or an arti-

cle that is going to be 

published on school‟s 

website or newspaper. 

In this way, students 

practise their writing 

skills and broaden               

the knowledge of his-

torical facts. Another 

proposal is the agree-

ment between two 

teachers who are going 

to pay attention to the 

common topic during 

their lessons, for exam-

ple an English teacher 

provides students with 

vocabulary on the topic 

of environment while         

a geography teacher 

discusses different en-

vironmental problems 

with the same group of 

students. This solution 

helps students to gather 

some important infor-

mation from                  

the confirmed source 

and provides students 

with necessary vocabu-

lary used in the project.      

In this case, all students 

together with the teach-

er work on the possible 

topics used in creating 

such outcomes as 

presentations, posters 

illustrating the topic or 

compositions. Since 

teachers have the possi-

bility of engaging stu-

dents in the interactive 

and creative lessons on                

the desirable topic, it is 

undoubtedly one of  the 

most effective ways of 

getting students‟ inter-

est in the topic. Fur-

thermore, some Polish 

schools which cooper-

ate with schools abroad 

and invite foreigners to 

visit Poland may take 

this opportunity to en-

gage students in activi-

ty combining many 

subjects. One of the 

proposals is to organize 

a tour for English-

speaking students com-
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-speaking students 

coming from a differ-

ent country and tell the 

history of a city or a 

town in Poland. In or-

der to include more 

subjects students may 

also focus on the loca-

tion of the city. When it 

comes to the outcome 

of this activity, students 

may check the compre-

hension of the group of 

„tourists‟ or they may 

include art and prepare 

a sketch of the city. 

Since students learn 

many facts from differ-

ent  subjects, use the 

knowledge to perform 

a practical activity and 

provide the outcome, 

the goal of interdisci-

plinary teaching is 

achieved.  

 Another pro-

posal for the imple-

mentation of transdisci-

plinary or interdiscipli-

nary teaching are the 

workshops combining a 

foreign language and 

another subject. To be 

more precise, the 

school may offer the 

extra-curricular lessons 

taught in a foreign lan-

guage, for example the 

lesson of history in 

English. Obviously, 

students should have a 

chance to choose the 

lesson that they are in-

terested in. Not to dis-

courage them from at-

tending the classes, 

teachers are supposed 

to prepare interactive 

and appealing lessons 

with the focus on stu-

dents‟ engagement.  

 When it comes 

to younger students, 

there is a possibility to 

organise a workshop on 

cooking. Students are 

supposed to cook a 

meal while learning 

fractions and the origin            

of ingredients. Moreo-

ver, we may include a 

foreign language and 

tell students to name           

the ingredients and 

then write a recipe. It‟s 

the example showing 

that learning through 

action is not only en-

joyable but also effec-

tive. 

In conclusion, it has 

been shown that the 

implementation of inte-

grated curriculum and 

various interdiscipli-

nary and transdiscipli-

nary events leads to 

students‟ in-depth un-

derstanding of different 

ideas. Many Polish 

schools provide some 

activities focused on 

students‟ independent 

product creation rather 

than teachers‟ delivery 

of information. In these 

kinds of projects stu-

dents investigate some 

concepts and are in 

charge of learning so 

they draw upon their 

strengths and interests 

using critical thinking 

and different connec-

tions to     the real 

world. 
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Starting from 

the idea that nowadays 

our pupils are “Digital 

Natives”, and that tech-

nology has invaded al-

most every chapter of 

our life, we, as teachers 

should not be so reluc-

tant to embrace technol-

ogy, but rather try to 

explore how to imple-

ment our mobile devic-

es into learning and 

teaching in an efficient 

way. This way we can 

keep up with the rhythm 

imposed by our increas-

ingly high-tech society 

and thus prepare tomor-

row‟s European stu-

dents to be competitive 

in the Digital World. 

 
With or without tablets, 

that’s the question! – 

Is mobile technology a 

game changer or just a 

fashionable cliché of 

Digital Education? 

 

Digital devices 

are part of our daily life, 

inextricably linked with 

our habits and lifestyles. 

Whether you are a BBC  

(born before computers) 

or a digital native (born 

in the Internet Age) we 

all have to admit that 

every aspect of our life 

has been taken over by 

technology, except one 

major sector: the world 

of education. 

Undeniably, 

transition to digital ed-

ucation proves to be far 

more challenging than 

in any other domain. 

Even more in our edu-

cational system. In my 

opinion, the real chal-

lenge  aside from the 

obvious technical chal-

lenges, is rooted some-

times in our own men-

talities and reluctance 

to embrace the new, the 

unknown, in our own 

struggle to resist 

change. To be immune 

to this virus. Surpris-

ingly enough, only in 

this area. However, our 

pupils have grown up 

interacting with digital 

technology from an 

early age, so they are 

incredibly receptive to 

new technology. 

Tablets - these 

powerful information 

tools allowing students 

to have the world at  

their fingertips in the 

classroom -  represent a 

controversial issue, 

able to fuel heated de-

bates even among 

teachers, not to men-

tion parents and third 

parties, the main atti-

tudes being polarized 

somewhere between 

frenetic enthusiasm and 

reluctant skepticism. 

On the one 

hand, the most com-

mon viewpoints of 

those too conservative 

or too afraid to adapt to 

and adopt technological 

innovations are often 

filtered through the 

myopic lens of some 

clichés: tablets are 

quite expensive and are 

not able to replace tra-

ditional teaching, infra-

structure is inadequate, 

lack of technical sup-

port and good wireless 

connection, focus on 

the formal aspect 

(editing) rather than on 

the content (delivery of 

presentation), tablets 

perceived as a toy not a 

learning device.  

On the other 

hand, digitally 

confident and 

supportive teachers 

eager to benefit from 

the invaluable potential 

of these portable 

devices, are aware of 

the unprecedented 

opportunities to 

develop personalized, 

flexible, student-

centered learning. 

More than that, these 

portable devices 

support essential skill 

areas — complex 

communication, new 

media literacy, 

creativity, and self-
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-directed 

learning, offering 

engaging and 

interactive learning 

environments to both 

students with learning 

difficulties and gifted 

ones.  All in all, mobile 

technology, tablets in 

particular, represent an 

alternative way to 

traditional classroom 

teaching and learning. 

Of course, they are not 

meant to replace it.  

In addition, 

tablets are portable, 

meaning that students 

can take pictures, 

record audio, and shoot 

video, in a variety of 

settings. They can tell 

multimedia stories, 

screencast how to solve 

math problems, create 

public service 

announcements, 

simulate virtual tours 

of ancient cities, and so 

much more. All of a 

sudden, students have 

as much access to 

knowledge as the 

teacher, and maybe 

more. 

Here we give some 

practical ideas of ap-

proaching this chal-

lenge, by taking small 

and well-planned steps 

in order to use today‟s 

technology in today‟s 

classroom.  

Tablets and interdisci-

plinarity 

The interdisci-

plinary lesson, pro-

posed by Romanian 

teacher Corina Cris-

toreanu and the Eng-

lish teacher Armanda 

Stroia blended technol-

ogy (tablets and Socra-

tive, Storybird apps) 

and modern approaches 

with traditional meth-

ods in order to offer 

pupils from different 

classes (Vth and VIth 

grade) a beautiful jour-

ney into the wonderful 

world of books, into 

the fascinating secrets 

of the craft of writing 

stories.  The lesson was 

filmed and disseminat-

ed at the English 

Teachers‟ Meeting. 

After watching 

the video The Fantastic 

Flying Books of Mr. 

Morris Lessmore, 

which was awarded the 

Oscar for the Best Ani-

mated Short Film in 

2012, each group re-

ceived a set of pictures 

relevant for the main 

parts of the plot. The 

students had to put the 

pictures in the right se-

quence. Each group 

had a different set of 

pictures, illustrating 

different parts of the 

plot. Thus, they used 

key-concepts about plot 

construction from Ro-

manian classes and ap-

plied them during Eng-

lish, which emphasized 

the ability to use con-

cepts from a subject 

and to apply them to 

another area. The les-

son also integrated the 

traffic lights method: 

each group received a 

traffic light and some 

strips of paper/ flash-

cards with concepts 

related to the main ele-

ments of the plot. They 

had to arrange the 

flashcards with con-

cepts according to their 

ability to explain the 

concepts to their peers. 

Teachers used a visual 

graphic organizer on 

the whiteboard to cre-

ate a story map of The 

Fantastic Flying Books. 

On the diagram 

(Mountain Plot) stu-

dents had to mark the 

main parts of the story 

(Students were already 

familiar with different 

parts of a story from 

previous Romanian lit-

erature classes). T. 

asked volunteers to re-

tell the story using as 

prompts the visual 

clues from the white-

board (in both lan-

guages). 
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main parts of the story 

(Students were already 

familiar with different 

parts of a story from 

previous Romanian lit-

erature classes). T. 

asked volunteers to re-

tell the story using as 

prompts the visual 

clues from the white-

board (in both lan-

guages). 

In the end, pupils‟ 

challenge was to create 

a story using Storybird 

about the power of sto-

ries, having as motto a 

line from The fantastic 

Flying Books of Mr. 

Morris Lessmore: 

„Everyone’s story mat-

ters. Even my own.” 

The teachers encour-

aged students to be as 

creative as possible 

with the selection of 

the setting, the charac-

ters, the narrative 

voice. The students 

were reminded that 

they may have the ab-

solute power in the fic-

tional world. In order 

to boost students‟ crea-

tivity, their stories en-

tered a competition, the 

most creative being 

awarded with Certifi-

cates of Merit.  

Some digital teaching 

and learning methods: 

Inquiry based 

learning and short 

video production  

Inquiry is a 

pedagogical research 

based on investigating 

some research 

questions or problems, 

pupils playing the 

active role of dedicate 

researchers. 

This innovative 

approach can be taken 

to another level if  

tablets are taken as 

working tools, 

especially because the 

results of their research 

can be presented in the 

form of audi-visual 

storytelling. 
 As a course partici-

pant we were engaged in 

hands-on collaborative 

inquiry-based learning 

projects that resulted in 

videotaping, editing and 

publishing up to two-

minute video-stories us-

ing Imovie app and mo-

bile devices. For exam-

ple, our team chose to 

research the connection 

between the Neo-Gothic 

famous Lello bookstore 

from Porto and J.K. 

Rowling‟s best-selling 

saga Harry Potter. It was 

a fantastic learning expe-

rience fostering coopera-

tion and team work, plan-

ning skills as well. More 

that that, even though 

filming and taking photos 

were strictly forbidden in 

the premises, we have 

finally managed to get an 

interview to Antero Bra-

ga, the general manager 

of the bookstore. You 

can‟t imagine our feeling 

of satisfaction and ac-

complishment!  
Other 

colleagues created a 

very interesting and 

funny clip in sort of a 

film-trailer to explore 

the topic of the best 

wine in the world – 

Porto wine. 

I am positive that this 

approach is able to 

motivate and develop 

our pupils’ creativity, 

team-work and 

analitycal skills as well. 

Each team member can 

be assigned a film job 

role from  the director, 

editor, assitant editor, 

screenwriter or 

somebody in charge 

with the script/ the 

sounds for a 

professional effect. 

What students would  

refuse the temptation to 

work as little 

proffesionals in the 

film industry, even 

though you ask them to 

research a serious 

subject as the history of 

the main inventions in 

your country, to 

mention just an 

example that crossed 

my mind.  
 It is highly important 

to give our students some 

tips before working with 

this method.  
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Maybe a short insight 

in the video production, 

the importance of 

quality and scenario, 

production, editing, 

publishing/sharing; 

privacy, ownership and 

safety. For example, 

pupils must know that 

it is recomended that 

the clips should be  

short (several seconds) 

in order to be easier in 

the editing stage, to use 

the tablet/ mobile 

device in the landscape 

mode, to keep it close 

to the person they are 

interviewing, 

preferably in a quiet 

environment. This iPad 

app (iMovie) allows 

you to combine photos 

and videos as well. 

”The upside down 

tablet-oriented 

classroom” 

The upside 

down classroom or 

Flipped Classroom 

model is based on 

simple, logical 

principles, starting 

from the hypothesis 

that students in age of 

technology have digital 

native skills of 

decoding information 

via media. So, the most 

important features of 

the Flipped Classroom 

model are the short 

instructive videos 

prepared by the 

teachers for students to 

be watched and studied 

at home. Consequently, 

this kind of blended 

learning is a step 

towards self-directed 

learning. In the age of 

iPads/ tablets and 

Google students have 

been, though 

unconsciously, using 

such kind of self-

learning since they 

could walk.  

Activity Treasure 

hunt-QR codes for 

learning purposes: 

      
  QR codes are great 

little boxes of learning. 

Terrific for exciting 

treasure hunts, fantastic 

for locating digital re-

sources and brilliant for 

linking the land of indi-

vidual pencil and paper 

to the world of cloud 

based portfolios. 

For example, 

we were asked to em-

bark on the next QR 

challenge: Treasure 

Hunt about Porto. Or-

ganized in teams and 

armed with our tablets 

and/ or mobile phones 

after we had decoded 

the QR code with in-

structions by scanning 

it with our tablet (we 

had previously installed 

an app to read QR 

codes) . We had begun 

our adventure of find-

ing the QR Quiz ques-

tions hidden in various 

places around school. 

You can‟t imagine our 

childish happiness 

when we found the pa-

pers one by one and 

decoded the codes to 

answer the questions! It 

was an absolutely fan-

tastic activity, I bet that 

this will be our stu-

dents‟ top one in the 

list of learning with 

tablets! 

To sum up, it is 

highly important that 

schools share a com-

mon vision for learn-

ing, offer extensive 

support for teachers to 

use these new devices, 

and a willingness to 

learn from the teachers 

around the country and 

European colleagues 

who have already pi-

loted these tools. 

Armanda Stroia, Eng-

lish teacher at „Avram 

Iancu” School 

Corina Cristoreanu, 

Romanian teacher at 

„Avram Iancu” School 
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Technological 

education’s 

connections  

to other subjects from 

gymnasium’s curricu-

lum 

Romanian Law 

of National Education 

provides key compe-

tences that must be ac-

quired by pupils. Com-

petences development 

in technologies ensures 

all other basic skills‟ 

transferability by inter 

and trans-curricular 

approaches inside the 

curricular area of tech-

nologies with other 

subjects. 

Technological 

education is a subject 

connected to almost all 

subjects: History, 

Geography, Math, 

Physics, Chemistry, 

Music, Romanian 

(Mother tongue  

language), Foreign 

languages, Civic 

Education and Biology. 

At Technology 

Education inter-

curricular approaches 

are mentioned in the 

school textbooks  in 

practicly all studied 

topics and chapters. 

Technological 

education is an inter-

curricular subject 

conceived to ensure for 

the future graduates a 

smooth integration in 

social and professional 

environment. This 

subject has the tasks to 

transfer school’ skills 

into real life abilities, 

to develop people’s 

pragmatism and 

aesteticism, to develop 

the abilities to act for a 

durable developement, 

to develop pupils’ 

wisdom regarding the 

environment and to 

support pupils’ needs 

and ambitions.  

This subject 

contributes to the 

progressive 

developement of key 

competences that are 

necessary for lifelong 

learning process. 

In this way, during 

compulsory education, 

it creates the premises 

for all pupils to get a 

set of skills, knowledge 

and attitudes that will 

ensure further 

integration into social 

and professional 

environment. The 

outcomes are a benefit 

for every individual 

and for the entire 

society. 

Connections between 

Technological 

education and Mother 

tongue language 

The bigest 

connection with 

another subject is the 

connection with mother 

tongue language. Using 

mother tongue 

language pupils have 

the chance to receive 

oral and writen 

message,to 

communicate, to 

formulate judgements 

and to approach 

concepts. At Romanian 

pupils study literary 

and non literary texts 

that are related to 

concepts included in 

technological 

education’s curriculum 

such as: buildings’ 

descriptions, cities 

description, local 

historical resources, 

geographycal 

description with 

forests, rivers, animals. 

Also both subjects 

starts the study of 

communication with 

the concepts of 

transmitter, receiver 

and message. 

Connections between 

Technological 

education and History 

History and 

Technological 

Education contribute to 

the achievement of 

basic, general 

knowledge that are 

necessary for 

individuals that live in 

a democratical society. 
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the development of 

skills for an active-

citizen, in the 21-st 

century. 

 In the first 

module for the fifth 

grade „ The structure of 

the built enviroment’‖, 

the lesson „ The 

evolution of the system 

of human settlement ‖ 

presents the types of 

human shelters and 

human 

settlements’evolution, 

starting from 

unorganised primitive 

to organized 

settlements ( it presents 

primitive villages, antic 

cities, medieval cities. 

These details are 

included in History’s 

curriculum from the 

fifth grade in the lesson 

„The historical time‖. 

Also traditional 

technologies to obtain 

different products and 

their evolution is also 

studied  in 

Technological 

Education. Traditional 

handcraft is also 

presented in Hystory’s 

curriculum in chapters 

that describes people’s 

culture and civilization. 

Connections with 

Geography 

Geography and 

technological education 

are subjects that 

stimulate pupils’ 

understanding capacity 

and direct approaches 

abilities, investigation 

on the environment 

with accent on their 

relevance for daily 

experience and quality 

life improving.  

Common topics 

from fifth grade 

curriculum are human 

settlements classified 

into rural and urban 

settlements with 

examples for every 

category (hamlets, 

vilages, cities, 

municipalities, 

metropolis, 

megalopolis). Villages 

components are 

described: villages 

hearths, villages estate 

and population. Also 

urban settements 

particularities like 

outside the city estate 

and inside the city 

estate are studied. The 

typlogy of villages 

(gathered, dispersed and 

scattered) are studied in 

the lesson  Human set-

tlements’ structure 

from the fifth grade 

curriculum. These de-

tails are also present in 

geography curriculum 

for the fifth and sixth 

grade (in Economical 

activities and re-

sources), where human 

settlements are present-

ed according to land-

scape particularities. 

Crafts, trades, 

professions are also 

common topics. In 

Technological educa-

tion in the chapter The 

structure of built envi-

ronment, the lesson 

Human settlement’s 

specific activities  in-

cludes this topic. Also 

at Geography as sub-

ject, in the chapter Eco-

nomical activities and 

resources the matter of 

people‟s professions 

according to rural or 

urban settlement is 

studied in the lesson 

Economical activities 

in home settlement and 

nearby environment 

Also common 

are classroom plan and 

chamber plan, included 

in Geography in Local 

and near horizon in pri-

mary fourth grade and  

at Technology in the 

fifth grade. 

Transportation 

is studied at technolog-

ical education in the 

chapter Utilities net-

works and at Geogra-

phy. Both subjects start 

to explain the catego-

ries and to give exam-

ples and develop the 

topic from different 

perspectives. At tech-

nologies the accent is 

on historical evolution 

and in Geography on 
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on every area‟s devel-

opment specific. 

Pollution is studied 

in technological educa-

tion in the chapter En-

vironment and pollu-

tion stopping and in 

geography in Biosphere 

conservation and Hu-

man activities’ conse-

quences on the envi-

ronment. 

Even if both sub-

jects have so many 

similar topics the con-

tent is developed from 

different perspectives. 

In Geography the ac-

cent is on the current 

realities of the environ-

ment, in technological 

education, the accent is 

on concepts‟ evolution 

and on society‟s devel-

opment.  

Links to civic educa-

tion 

Civic and Tech-

nological education are 

subjects conceived to 

cultivate pupils‟ social 

skills by learning civic 

and moral behavior 

transferable in com-

mon, daily context. 

Once again 

common topics are dis-

cussed from different 

points of view in order 

to form an transversal 

point of view for pupils 

in training. We can find 

as common topic Traf-

fic rules in the content 

for technological edu-

cation curriculum for 

the fifth grade. These 

rules are also studied in 

Civic education during 

primary education 

where the accent is on 

human relations, re-

spect for rules, solidari-

ty, responsibility. 

Connections with 

Matehmatics 

Mathematics’ skills are 

used in Technology 

classes by numerical 

calculus and reasoning 

to solve a specific 

issue. For examples to 

solve items regarding 

family budget  skills to 

use the four numerical 

coputation: the 

addition, the submition, 

the multiplication and 

the division are 

necessary. In other 

chapters such as 

electricity items that 

involves skills in 

systems of equations 

are necessary. These 

tasks are contributing 

to pupils intellectual 

development.  

Byology,  science and 

Technological 

education 

Important 

connections with 

different subjects will 

help pupils discover 

different aspects of an 

issue and improves the 

chances to accomplish 

new skills for 

integrating into society. 

Biology is an important 

subject for pupils 

development. To 

discover common 

aspects into other 

schools subjects will 

also help to long term 

learning process. A 

section form biology’s 

content is brougt in 

disscution also during 

technological education 

classes. Correct eating 

bahavior is described in 

the chapter Vegetal and 

animal food products 

and in Ballaced diet 

and movement from 

fifth and sisth grade 

curriculum. The 

polution is also present 

in biology’s curriculum 

to Indangered species 

of plants and animals. 

The part regarding 

polution from 

technological education 

was already 

demonstrated with the 

connections with 

Geography.  

Metals and non-

metals are studied is 

science classes during 

primary education. In 

primary education 

pupils learn processed 

and un-processed 

metals‟ characteristics, 
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wood 

processing, precious 

metals, plastic, iron 

metals, non iron metals 

processing, magnetism 

utility in compass and 

general utility of 

metals. In 

technological education 

classes pupils study 

metalic and non-

metalic materials. In 

this case pupils have 

the chance to enlarge 

their knowledge 

regarding their origin, 

categories, 

particularities and 

utilities for both 

metalic and non 

metalic materials.  

 Water and salt 

are also studied  at 

Mineral origin food in 

technology and in 

science classes in 

primary education in 

Naturan resources 

lesson. 

 For this reason 

we can say that 

Technological 

education is a subject 

that can be included 

between the contents 

that are conceived to 

lead pupils to 

understand 

phenomenas from 

common daily life. It is 

true that this area is 

based on knowledge 

studied at different 

other subjects, but the 

approach is a new one, 

where the accent is on 

understanding the 

evolution and the 

degree of civilization 

of modern society we 

live in. 

 

Daniela Luza 

Herineanu, headmaster 

at ―Avram Iancu‖ 

Gimnasium 
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Erasmus+ travel 

Experimental didactical project 

Pop Livia 

Geography teacher 
Interdisciplinarity offers the guarantee of achieving a minimum package of 

basic knowledge relevant indeed for all fields of research. The level of pupils’ 

readiness for life is directly proportional to their ability to contextualize and 

apply knowledge in real life situations, solve daily problems, drawing on sev-

eral disciplines. Geography‟s inter curricular approach involves general com-

petences‟ analysis at Geography and also at subjects that are connected fol-

lowed by the identification of inter-curricular competences. 

At Geography general competences from gymnasium curriculum are 

(according to school curriculum at Geography for V-th to VIII-th grade, Bu-

charest, 2009) the following: 

1. Using the specific language in presenting and expressing geographical 

realities 

2. Proper use for foreign terms and names 

3.The ability to transfer Math, Science and Biology terms in studying ter-

restrial environment 

4. Reporting geographical reality to maps, cartographic and graphi 

5. Accessing and using contents through ICT technology 
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5. Accessing and using contents by ICT technology 

6. Identifying and understanding social, civic and cultural dimension of 

geographical space 

7. Achieving new working methods and techniques for permanent training 

8. Elaborating solutions for space division from durable development per-

spective 

It can observe the accent on connections with different subjects like Math, 

Biology, maternal language, foreign language, History, Art and ICT 

Didactical experiment target group: 

The experiment will be developed by pupils from the sixth grade that are 

studing The Geography of Europe. 

The aim is to increase school’s teaching efficiency trough inter curricular 

approach of lessons from geography.   

Objectives: 

O1: developing an sistemic, integrative thinking and a holistic view on human 

civilization; 

O2: joining up skills from different subjects in favor of interactions and 

corelations between subjects;  

O3: forming integrated competences that allows knowledge and methods 

transpher from one subject to another;  

O4: corelating subjects’ specific language 

ACTIVITY 1: 

Target groups: school groups in the sixth grade 

Subject: geography 

Topic: Physical-Geographical particularities of partner countries in Eras-

mus + project,  

Lesson’s argument: authentic learning and understanding assumes rational 

knowledge and affective involvement. Affectivity and rational thinking must 

be harmonious blended for accomplishing peoples‟ “integrated training”.  

Derivatives competences: 

C1: Structured presentation of European Geography‟s components: regions and 

countries; 

C2: Benchmarking the elements from European geography‟s reality on certain 

required characteristic and establishing resemblances and differences; 

C3: Identifying main natural and socio economical elements presented on car-

tographic; 

C4: Reading maps and proper use of conventional signs( symbols); 

C5: Correct positioning of Europe‟s geographic elements on cartographic sup-

port; 

C4.5: Using geographical coordinate system in locating elements and phenom-

ena from European continent. 

Cross-curricular objectives:( geography – mathematics, literature, aesthet-

ic music, ICT) 
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1-to use mathematic skills in elementary calculus 

2-to identify technologies‟ influences on European geographical characteristics 

3– to present geographical characteristics of a country based on details discov-

ered on internet 

4- to adopt aesthetic and moral criteria in judging cultural and natural values 

5-to observe nature‟s elements in literature, music, art 

Procedural resources( methods): 

 

-observation, reading, debates, musical background when using the technique 

”I know-I want to know- I learned” 

Material resources: 

 

-physical map of Europe, political map of Europe, atlas, worksheets, images, 

music (Vivaldi‟s “Four seasons”) 

 

Time needed: 100 minutes 

Period: The week „School in another way‖ 

Activity type: frontal, individual, group work 

Lesson type: revision 

 

Planning the activity: 
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Lesson’s stages 

  

  

TEACHER’S ACTIVITY 
 

  

PUPILS’ ACTIVITY 

1. class preparation –using musical background (A. Vival-

di-the four seasons), the class will be 

divided into groups of four pupils 

–they form groups of four 

and express the feelings the 

music inspires them 

  

2.Catching the atten-

tion and updating the 

knowledge 

  

– T. gives the political map of Europe 

to pupils and asks them to identify the 

countries marked with upper cases 

and to name their capital 
 ( Annex 1) 

– They observe the map, 

identify the countries and 

their capitals and answer to 

teacher’s questions. 

  

3. Announcing the 

theme and required 

competences 

  

T writes the title on the board, 

T presents the required compe-

tences, inter-curricular competenc-

es (geography – mathematics, liter-

ature, aesthetic music, ICT) 

  

–They ask questions, give 

examples for countries in-

volved in the debate regard-

ing art and literature 

 every group must prepare an 

example like Greek Gods, Sul-

eyman the Magnificent, Leo-

nardo da Vinci, Chopin, Goya, 

Eminescu and so,on… 
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4. 

Guiding learning 

process 

-using map’s squale the teacher asks 

the students to calculate the distance 

between Bucharest and Istanbul, or 

Rome, or Varsawa, or Madrid or 

Athens; 

- he asks pupils to identify on map 

the countries marqued by capital 

letters, countries that are crossed by 

45 degrees paralel, Northen latitude 

and by meridian 0; 

- using physical world map he asks 

pupils to calculate on how many 

degrees the countries marqued with 

A,B,C,D,E,F are spread; 

- teacher asks pupils to identify on 

the physical map of Europe the main 

landscape units for the countries in 

question; 

- teacher asks students to compare 

the landscape forms and to find 

similarities and differences; 

- teacher asks pupils to identify on 

the map rivers, lakes and seas from 

countries involved; 

-teacher asks pupils to name the 

climate and vegetation in countries 

A, B, C, D, E, F; 

- teacher gives worksheets to pupils 

and asks them to fill in the correct 

details (Annex 2). 

 - they calculate the requested 

distances; 

  

  

  

 -they identify the countries 

crossed by 45 , Northen 

latitude and by 0 meridian; 

 

  

- they complete the task; 

  

  

  

- they read the map, analyse 

and compare the landscape; 

 

  

  

  

  

-they identify on the wall map 

the rivers, lakes and seas; 

  

-they answer to the questions 

and compare the climate and 

thevegetation; 

- they fill in the table with 

teacher’s guidance 

5. Ensuring the 

feedback and oral 

evaluation of 

achievements 

– teacher asks pupils‟ help with the 

lesson‟s sketch on the blackboard 

using the method “I know, I want to 

know, I learned” 

  

– they come to the blackboard 

and fill in the table with basic 

knowledge 

-they copy their table in the 

notebooks 

 



Annex 2:  

The second activity 

Erasmus+ travel 

Experimental didactical project 

Chapter 5: Proposals  

for trans and inter 

curricular teaching 

events  

Page 82 

COUNTRY CLIMATE VEGETATION FAUNA 

GREECE mediteranean   

  

  

ITALY   Maquis and gariga 

bushees 

Tufișu 

  

POLAND Temperat - oceanic 

and temperat – 

continental 

climat 

  

  

  

  

ROMANIA   hardwood,  

coniferus forests, 

steppe 

  

  

SPAIN     

 

the tortoise, 

the horn viper 

TURKEY tropical   

  

  

Lesson’s stag-

es 

Teacher’s activity Pupils’ activity 

1. class prepara-

tion 

–using musical background 

(Sirtaki by Mikis Theodorakis), 

the class will be divided into 

groups of four pupils 

–they form groups of four and 

express the feelings the music 

inspires them 

  

2.Catching the 

attention and 

updating the 

knowledge 

– he gives to pupils worksheets 

containing traditional food imag-

es and asks pupils to identify the 

countries that are famous for 

those dishes ( Annex 3) 

– observe the worksheets and 

identify countries’ traditional 

food 

3. Announcing 

the theme and 

required compe-

tences 

  

-he writes the title on the 

board, 

-he presents required com-

petences, inter-curricular com-

petences (geography – mathe-

matics, literature, aesthetic mu-

sic, ICT) 

  

–They put questions, give exam-

ples for countries involved in 

the debate regarding art and 

literature, every group must pre-

pare an example like Homer, 

Nasrettin Hoca, Michelangelo, 

Verdi, Goya, Brancusi and 

so,on… 
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4. Guiding 

learning process 

- he asks pupils to search on 

the internet the number of 

inhabitants for countries 

involved, the natality rate, the 

mortality rate and to calculate 

demographic growth and the 

degree of aging of population; 

-he shows pupils some images 

with urban and rural types of 

human settlements from 

countries in discussion; 

 -he ask every group to identify 

on the map the bigest cities of a 

country (every group a 

different country); 

- he asks pupils to classify 

cities according to the number 

of inhabitants; 

-using natural resources map he 

asks pupils to identify every 

country’s natural resources 

(using groups division); 

- using the results from 

previous research the teacher 

asks its pupils to identify a 

country’s industry (every group 

must identify one country); 

-he distributes worksheets with 

significat images from the 

countries involved that contain 

turistic objectives and ask 

pupils to recognize the 

objectives and to identify the 

country coresponding to every 

-They search the 

requested details and 

calculate the 

demographic grouth 

and population’s degree 

of ageing; 

-they wach the images 

on the projectory, put 

questions, recognise 

human settlements’s 

types: compact, 

spreaded, fishing 

comunityes; 

 - they identify form 

their athlas every 

country’s bigest cities, 

search for details on the 

internet and debate on 

cities   they visited; 

- they identify natural 

resources and signifiant 

industrial braches; 

  

  

  

  

  

-They annalyze the 

images and answer to 

the questions regarding 

well known turistic 

objectives they saw 

  

5. Insuring the 

feed- back and 

oral evaluation 

of achievements 

–  pupils help the lesson‟s 

sketch on the blackboard using 

the method “I know, I want to 

know, I learned” 
  

–they come to the black 

board and fill in the ta-

ble with basic 

knowledge 

-they copy the table into 

their notebooks 
 



Homework for final evaluation 

Every study group will make a PPT about a country where they will use 

their imagination and will bring more details than those learned during the 

classes (group 1-Greece, group 2-Italy, group 3-Poland, group 4-Romania, 

group 5-Spain, group 6-Turkey) 

 

ANNEX 3 

Baklava                                    Pizza  

Souvlaki                         Polish Pierogi  

 

 

 

 

 

 

 

 

 

 

                     Paella                                                         Sarmale   
Source: www.wikipedia.ro  

Erasmus+ travel 

Experimental didactical project 

Chapter 5: Proposals  

for trans and inter 

curricular teaching 

events  

Page 84 

http://www.wikipedia.ro


Page 85 

ANNEX 4 
 

1. Sagrada Familia Cathedral                     2. Milan’s Dome 

 

 

 

 

 

 

 

 

 

 

3. Athen’s Acropole                            4. The Blue Mosque in Istanbul   

       

                                             

 

 

 

 

 

 

 

 

5. Royal Castle in  Varsow                          6.Parliament’s House in Bucharest  

                     

                                        Source: www.wikipedia.ro 
 

         Livia Pop 

Deputy headmaster at  

“Avram Iancu”Gymnasium, Romania 
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Summary 



 

Developing trans and inter 
curricular skills for the 

21-st century  

Primary Business 

Address 

Your Address Line 2 

Your Address Line 3 

Your Address Line 4 

BUSINESS NAME 

encourage and facilitate 

schools cooperation and 

educational exchanges 

that leads to the develop-

ment and improvement 

of education standards. 

In order to obtain harmo-

nious results from the 

politics they promote, 

the decision factors from 

countries involved 

agreed to define the main 

field that education poli-

tics should interact to: 

The priority will be on 

key competences, high 

standards, accessibility, 

the equality of chances, 

International partner-

ships are conceived to 

blend countries diverse 

educational politics. 

According to European 

laws every country has 

the right to propose its 

own educational strate-

gy. European Commis-

sion has the task to 

support national efforts 

by encouraging good 

practice exchanges and 

by cooperating with 

decisional factors from 

every country. 

Erasmus + program is 

a powerful tool that 

and the improvement 

of teaching techniques 

by training services for 

teachers. 

 This schools‟ 

partnership is a small 

but important page 

from European Com-

mission‟s decision re-

garding educational 

politics. Starting from 

schools‟ common con-

cern of improving edu-

cational techniques the 

partnership aims to im-

prove pupils basic 

skills by promoting 

trans and inter  curricu-

lar teaching.  

 

Phone: 555-555-5555 

Fax: 555-555-5555 

E-mail: 

someone@example.com 

Disclaimer 

Erasmus Plus makes no 

warranties or 

representations of any kind 

concerning the accuracy or 

suitability of the 

information contained on 

this document for any 

purpose. 

We’re on the 

Web! 

example.com 

 

Partner  schools: 

CEIP San Luis, Almeria, Spain 

04004671,edu@juntadeandalucia.es 

5-th Lyceul of Volos, Greece 

mai@5ly-volou.mag.sch.gr 

Zeytinlibahce Mesleki ve Teknik, Mersin, Turkey 

akdeniztml@gmail.com 

Bagcilar Mustafa Kemal Ortaokulu, Istanbul, Tur-

key , mkemalortaokulu2013@gmail.com 

Istituto Comprensivo Salvatore Casella, Pedara, 

Italy , www.icscasellapedara.gov.it 

Zespol Szkol nr 10 w Lublinie, Lublin, Poland 

poczta@zs10.lublin.eu, web: www.gim8.lublin.pl 

Zespol SP nr2,P i Gimnazjum  Zagnansk, 

Zahnansk, Poland,  web: http://zszagnansk.edupage.org 

“Avram Iancu” Gymnasium, Dej, Romania,  

http://scoli.didactic.ro/scoala_avram_iancu_dej 

Education– a permanent challenge 
By Diana Rafa, teacher to “Avram Iancu”Gymnasium 

ERASMUS + PROJECT 

Schools strategic 

partnership, KA2-19 

Project number: 

2016-RO01-KA219-

024603-1  

https://

live.etwinning.net/

projects/project/129830  

On Facebook you can 

find   us  searching 

the tag “Educatie 

trans-disciplinara” 

https://live.etwinning.net/projects/project/129830
https://live.etwinning.net/projects/project/129830
https://live.etwinning.net/projects/project/129830

